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CEAPTER I 
THE PROBLEM 
Introduction: Aphasia is any language problem resulting £rom 
organic disturbance of cortical tissue in which the ef£ect 
is not due to faulty innervation of the musculature o£ 
speech, dysfunction of the peripheral sense organs, or 
1 
general mental deficiency. In effect, aphasia is the name 
for any impairment of language function caused by brain 
2 
injury. 
Language, a necessary and all important function 
of the individual, is a symbolic process composed of four 
functions: reading, writing, speaking, and the comprehension 
of speech. The disturbance of one or more of these functions 
is sufficient to handicap seriously the adaptation of the 
individual to his environment. 
1he relationships of brain.damage to linguistic 
impairment in the adult are relatively clear. The normal 
adult has usually learned to speak, write, read, and other-
wise use language symbols. If he suffers from impairment 
in these functions following trauma or pathology involving 
~Wepman, J.M., Recoverx from Aphasia (New York: Ronald 
Press, 1951) p~ 4. 
2Brown, Roger, Wor~ and Things (The Free Press, 
Glencoe, Illinois, 195B~p. 287. 
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the brain, it is reasonably safe to assume that the impair-
ment resulted from the brain involvement. With the adult, 
we are dealing with modifications of behavior brought about 
1 
by brain lesion. The problem is one o£ rehabilitation. 
Inju1,r to the cerebral cortex may result in a reading 
disability designated in the literature as alexia or dyslexia, 
an impairment in the evaluation of recognized written symbols 
due to injury to the cerebral cortex. Sometimes alexia is 
revealed chiefly in the evaluation of small words, such as 
articles, prepositions, and conjunctions and other words 
which indicate relationships between phrases, or serve as 
2 
introductory words or as conjunctives. 
As reading is an important, everyday function in 
the life of most individuals, it is imperative that a 
reading rehabilitation program be made available to the 
adult aphasic as soon as possible. There is evidence that 
most linguistic activities including listening, reading, 
writing, and even spelling benefit most aphasics. Silent 
and oral reading, for both comprehension and self stimulation, 
are among the most potent aids in reestablishing sensory 
3 
and motor patterns for words. 
lBerry, Mildred F., and Eisenson, Jon, S~eecb Disorder~, (New York: Appleton-@~ntury-C~ofts, Inc., 195 ) p. 387. 
2Ibid. P• 399. 
)Huber, Mary, "Linguistic Problems of Brain-injured 
Servicemen", Journal of Speech and He~ing Disorders, 1946, 
Wol. 11, p. 143. 
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Purpo¥!: The purpose of this thesis is to develop reading 
materials high in motivation and limited in vocabulary, 
materials that would stimulate the adult aphasic and expedite 
his retraining in the area of reading. 
These materials are comprised of a short story, 
Joe's Day, containing seventeen lesson plans, each of which 
is a complete unit. The lesson plans are accompanied by 
pen and ink drawings depicting various scenes from the story, 
and word and sentence flashcards • 
. 
Justification: In the five major steps in remedial reading 
as set forth by Dolch, Number 5 states that it is necessary 
to nsecure much interesting reading at present le"Wel." 
Wepman feels that the admonition of Dolch to secure 
much material at the patient's present level may be one of the 
most difficult tasks faced by the therapist. Material that is 
of interest, that will motivate and stimulate the patient, 
and still be on his level, will often tax the ingenuity of 
1 
the best therapists. 
Adult aphasics regain their language abilities more 
laboriously, but not unlike the way in which young children 
learn to speak, read, and write. With adult patients there 
is the problem of presenting elementary material in a way 
lWepman, J .M. , Recovery .fi:.Qm Aphasia (New York: Ronald 
Press, 1951) p. 192. 
1 
that will not make it seem childish. 
When the patient progresses to reading paragraphs 
or pages of material, a new problem presents itself. The 
choice of material for the adult alexi~ patient must be 
relatively simple, but not infantile. The best early 
2 
material is that which is prepared by the therapist. 
As a result of the author's work in language 
rehabilitation with male adult aphasics at the Huntington 
Avenue, Boston$ V.eterans Adminis~ration Hospital, in the 
summer of 1962, she was increasingly made aware of the need 
for reading materials high in motivation and limited in 
vocabulary to be used in the reading rehabilitation program 
for adult aphasics. 
After reviewing the research on the retraining of 
adult patients suffering from alexia, the author found very 
few specific materials designed for reading rehabilitation of 
adult aphasics. Her creative study, containing seventeen 
lessons plans, is designed to meet the needs of the 
therapist who is working in the area of reading rehabilitation. 
lHuo:er, Mary, "Linguistic Problems of Brain-injured 
Servicemen", Jour.nal of Speech and Hearing Disorders, 1946, 
Vol. 11, p. 146. 
2Berry, Mildred F., and Eisenson, ·Jon, S~eech Disorders, (New York: Appleton-Gentury-Crofts, Inc., 195~) p~ 414. 
0 
Scope: The development of materials include seventeen 
lesson plans comprising one short story, Joe's Day, pen 
and ink drawings depicting scenes from the story and 
accompanying word and sentence flashcards. A basic vocabulary, 
most of which appear in the Thorndike-Large List of AA Words, 
contains 260 words, as follows: 89 nouns, 14 pronouns, 
3 articles, 88 verbs, 31 adverbs, 25 adjectives and 10 
I 
prepositions and conjunctions. 
CHAPTER II 
( A REVIEW OF LITERATURE 
We are aware that total language development in an 
individual is comprised of three components: speaking, 
reading and writing. In order for an individual to function 
adequately in his environment it is imperative that all three 
of these skills be sufficiently developed. The loss of one 
or more of these language components will result in seriously 
restricting the individual's ability to so functiono 
In her Review of the Literature in the area of 
dyslexia the author of this paper felt that a definition of 
how we learn to read was very clearly stated by Freud as 
follows: 
"We learn to read by linking up with each other, 
according to certain rules, a succession of word innervation 
impressions and kinesthetic word impressions perceived in 
enunciating individual letters. As a result, new kinesthetic 
word images originate, but as soon as they have been enunciated, 
we detect from their sound images, that both kinesthetic and 
sound images so perceived have long been familiar to us, being 
identical with those used in speaking. Next, we associate with 
0 
those word images acquired by spelling the significance attached 
1 
to the original word sounds. Now we read with understanding .. n 
However, it is possible for an otherwise normal 
adult to lose the ability to read because of some type of 
brain lesion. This condition is described by Myklebust as 
dyslexia. "Dyslexia, by definition, is an inability to read 
normally as a result of a dysfunction in the brain, and in 
the past commonly was referred to as word-blindness. Although 
the individual is of normal mental capacity, has no deficiency 
in ability to see, and is not emotionally disturbed, ~ cannot 
associate the printed wor~ with ~ appropriate ~ .Q,! 
experience. It is a language disorder, an inability to normally 
. 2 
symbolize experience verbally." 
According to Jackson, trthe inability to read is not 
due to loss of perception nor to non-recognition of letters, etc., 
as particular marks or drawings, but to loss of speech. Written 
or printed words cease to be symbols of words used in speech 
for the si~ple reason that those words no longer exist to be 
symbolized; the written or printed words are left as symbols 
3 
.of nothing, as mere odd drawings." 
~ 
.lFr.eud, Dr. Sigmund, On Aphasia (New York: International 
University Press, 1953) p .. 74-75. 
2Myklebust, H. R .. and Johnson, D., "Dyslexia in mhildren", 
Exceptional Child, ~ol .. 29, p .. 14. 
3Jackson, John Hughlings, Selected Writings of John 
Hughlings Jackson (New York: Basic Books, Inc., 195~ 
V:ol. 2, p. 166.. . . 
0 
The definition of alexia still calls for greater 
refinement and precision. There are some who question whether 
such a syndrome as alexia actually exists. Even the name has 
not been established. It is variously referred to as alexia, 
dyslexia, word blindness and strephosymbolia. Disagreement 
~ 
also exists with respect to its etiology, its diagnosis, and 
1 
its treatment. 
Nielsen defines alexia as follol'lS: "Alexia (a type 
of aphasia in the broad sense) must also be the subject of 
correlation be.cause it may result from lesions in any one 
of a great variety of locations and may be agnostic or 
semantic and may result from loss of motor patterns which 
in a given case have been associated with the patient's 
system Df reading. Alexia may affect letters, words, 
2 
musical symbols, and numerals. 11 
., 
Alexia may be the result of damage to the motor 
or auditory element of speech, or of increased exhaustibility 
of the visual function or it may result from a variety of 
3 
lesions and conditions which enter into the act of reading. 
lPreston, R. c. and Schneyer, J. W., trNeurological 
Backgrounds of Nine Severely Retarded Readers", Journal of 
Educational Research, Vol. 49, p. 456. 
2Nielsen, J •. M., Agnosia, Apraxia, Aphasia, (New York: 
Hafner Publishing Company, Inc., 1962) p~ 258. 
" -3Freud, Dr. Sigmund, On Aphasia,(New York: International 
University Press, 1953) p •. 96. 
• 
Patients with cerebrocortical damage frequently 
show increased diffic~lty in dealing with the abstract. In 
some instances, this difficulty may be permanent. In most 
instances, Berry and Eisenson believe, "the actual difficulty 
is in an increased disinclination to be concerned with the 
abstract, rather than in an absolute loss for dealing with 
abstract situations. Where language disturbances are also 
present, as. is the case with the aphasic patient, the tools 
(~inguistic symbols) for dealing with abstractions are also 
impaired, so that difficulty added to disinclination presents 
l 
a complicated problem. n 
Goldstein, the great modern student of aphasia, 
holds that, "in addition to their specific symptoms, aphasics 
suffer from a general deterioration of the abstract attitude; 
2 
they function concretely." 
Patients, who are impaired in their capacity of 
abstraction, may read words better than letters even if they 
recognize the seen letters. The letters do not awaken 
language activities, but tne familiar, concrete wards do. 
That this interpretation is correct becomes evident in that 
the patients may be able to read only such words as recall 
3 
a cone rete experience, and not read the "small" words. 
~ 
lBerry, Mildred F., and Eisenson, Jon, Speech Disorders, 
(New York: Appleton-Century=Crofts, Inc., 1956) P• 391. 
. ' 
0 2Bre>Wn, Roger, Wore!§ s,ru! Things, (The Free Press, Glencoe, Illinois, 1958} p. 288. 
3Goldstein, Kurt, Language and Language Disturbances, (New York: Grune and Stratton, 1947) p. 124 .• 
0 
0 
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Because in most instances, the adult aphasic has , 
difficulty with abstract words, it is suggested by Huber that 
"abstract words may be introduced in the form of propositions, 
that is, they are not learned as words, but as words referring 
to one another in a particular manner. A. child learns whole 
sentences as if they were one word, and the aphasic. can develop 
the use of adverbs, conjunctions, and prepositions in the 
1 
same way." 
Scargill is of the opinion that "all words should be 
acquired by the patient as they are used in the language, not 
as they are found in a dictionary, and certainly not in 
2 
linguistically unsound juxtapositions." 
With the adult aphasic it is not a matter of learning 
by trial and error, but of recall of previously learned 
behavior. It is necessary for him to be provided quickly with 
. 
a basic vocabulary, suited to his special needs, and also with 
the basic structures and patterns for getting and giving 
3 
information. 
According to Schuell the reading skills of the 
adult aphasic tend to lag behind speech. However, at all levels 
the same kinds of errors may appear. In the beginning of the 
!Huber, Mary, "Re-education of Aphasicsn, Journal of Speech 
and Hearing Disorders, 1942, ~ol. 7, p. 290. 
' 
2Scargill, M. H. "Modern Linguistics and Recovery from 
Aphasia", Journal of Speech ~ Heari:qg Disorders, 1954, 
Vol. 19, P~ 507. 
3Ibid. p. 509. 
·0 
0 
:1:1 
retraining program the words with the strongest associative links 
will be the most easily confused, but the most frequently-used 
words will be the best retained and the first to return in all 
language modalities. Short words are recognized and recalled 
easier than long words. Errors tend to increase not only as 
word frequency decreases, but also as the length of stimulus or 
length of response which is demanded increases. Schuell feels 
that "with a mild defect, patients merely tend to confuse 
~ 
symbols which look alike, both in reading and writing. In 
more severe forms no letters are recognized or recalled, and 
' 1 
all must be relearned with great difficulty. n 
crertain characteristics are apparent in patients 
with sensorimotor difficulties. The impairment appears to be 
the association between visual, auditory and sensorimotor 
processes. These patients confuse symbols whose names sound 
alike as well as confusion of the "little wordsn, such as 
2 
"it", 11is", "in", "on", etc. 
Nowhere in her Review of the Literature did the 
author of this paper find any suggested material by Schuell 
to be used in the reading retraining program with adult 
dyslexic patients. 
lSchuell, H .. , "Reading and Writing Disturbances in 
Adult Aphasics", Education, Vol. 79, p .. 438-439 .. 
... 
2Ibid' p. 443. 
-
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Wepman feels that "when the patient is able to recognize 
forms and letters, the task remains of training the ability 
to gain sight recognition of whole words and phrases so that 
1 
comprehension and retention can be obtained." 
In this connection several workbooks haVie been written 
which could be of use in a reading retraining program. In 
the manual and workbook by Taylor and Marks a list of 100 nouns 
is used as a basis. The book is composed of nine steps~ the 
final ultimate goal of which is "that the patient be able to 
use any of the 100 words on the basic list in his everyday life 
without the help of a picture, a word card or a therapist." 
The goal of the seventh step is for the patient to be able to 
read aloud at least 75 of the 100 basic words. The method 
employed by the therapist is to show the patient the card and 
ask him to say the word. The therapist should add more cards 
2 
until the patient can read through a group of cards. 
Martin suggests a set bf large matching cards with 
simple line drawings depicting objects in common usage in the 
patient's daily life. Two drawings are identical, the third 
•' 
has one part missing or one addition. The object is to have the 
patient align the identical cards and point out the discrepanc¥ 
lWepman, J .M., Recovery: ~ Aphasia, (New York: Ronald 
Press, 1951) p. 191. 
2Taylor, Martha L. and Marks, Morton, Manual and Work Book 
(New York: New York University - Bellevue Medical Center, 1955~ 
Introduction. 
0 
0 
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t 
in the third. The cards should be approximately au x 12n printed 
with heavy, black lines on tag-board. As the patient progresses, 
a set o£ matching cards hal£ the size should be introduced and 
still later on a third set - hal£ the size of the second one. 
Simple, short words that are meaningful to the patient should 
then be presented to the patiente The letters should be 
large at first, about 3" high, which are later on twice again 
reduced in size. Martin feels that "the reading material should 
be selected with care. Many patients who can't read print can 
'read' pictures and large maps. There is always the possibility 
that a picture will bring about a recall o£ a certain word or 
phrase. Then, again, the pictures may serve to keep the 
1 
patient oriented to his environment." 
Martin suggests as reading material the Reader's Digest 
Reading Skill Builders (Grade 2 - 8 Reading Levels) and 
Progressive Lessons for Language Retraining by Frieda Decker. 
lhis is a series o£ four workbooks to aid in the accomplishment 
o£ rehabilitative speech goals with adult expressive aphasia 
patients. Each book contains a series o£ seven lessons and 
each lesson is presented in ~he same order: (1) Pictorial 
. 
Repr~sentation o£ the Lesson; (2) Presentation o£ key words, 
involving the matching o£ real objects with their names; (3) 
Presentation o£ the drama - role playing and action are 
introduced; (4) Presentation o£ the summary to be read aloud in 
.-
!Martin, BlancheR., aommunicative Aids For The Adult 
Aphasic, (Springfield: Charles G,. Thomas - Publisher, 19o2) 
p. 25-30. 
0 
I 
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unison by the patient and the therapist; (5) Presentation of 
~ 1 
the questions - to be used to test comprehension. 
In her Manual for~ Aphasia Patient, Longerich 
includes four short paragraph anecdotes followed by questions 
testing comprehension. This material may be used in a 
2 
reading retraining program. 
The rehabilitation program for brain-injured servicemen 
is indeed a challenging one and particularly so in the area of 
linguistic problems. Personality traits strongly influence a 
patient's attitude toward speech re-education and there are 
certain recognized characteristics, according to Huber, which 
may interfere with their adjustment to the educational pro-gram. 
Most of the activities of the central nervous system are slowed 
down so that the power of initiating an activity by themselves 
is often limited. Any function, including linguistic activity, 
is likely to lack or~er, rhythm, and coordination, while 
attention lags and comprehension becomes blurred when the 
discussion becomes complicated. Emotional ou~bursts and 
frequent expressions of profanity usually indic.ate that the 
situation has become too difficult and it rs necessary to 
3 
shift to an easier performance. 
The prognosis is better for patients with a modest 
level of aspiration than for patients who set their goals too 
lMartin, Blanche R •. , Communicative Aids For The Adult 
Aphasic, (Springfield: Charles a. Thomas -Publisher, 1962) 
P• 34-35. 
. 2Longerich, Mary c:., Manual for the Aphasia Patient, (.New York: The Macmillan Company, 19581 p .. 233-239. 
3Huber, Mary, "Linguistic Problems of Brain-injured Serviceman", Journal of Speech and Hearing Disorders, J.946~Vol. 11, 
P• 145. 
o-
0 
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high and who expected to be as linguistically proficient 
as they had been before their illness and linguistic dis= 
turbance. Prognosis is good for young aphasic patients whose 
disturbances are associated with traumatic causes, who have or 
had outgoing personalities and for whom a training program is 
started early. The prognosis is poor for over-dependency of 
the patient upon the speech therapist or upon any one person 
1 
in the environment. 
Huber is of the opinion that "in the narrowed milieu 
-
and orderly routine of the hospital ward the ·aphasic finds 
himself better able to perform the most useful functions and 
has less need to fear bad results. All of the available 
energy of his working hours -can to a greater extent, be 
directed along the channels most appropriate for the general 
2 
improvement of his condition. u 
Language re-education does not occur suddenly. It 
may be a matter of years rather than weeks or months. It does 
not even show marked improvement from day to day. For this 
reason each small success on the part of the patient must 
3 
receive favorable commendation from the therapist. 
lEisenson, J., "Prognostic Factors Related to Language 
Rehabilitation in Aphasic Patients", Journal of Speecll and 
Hearing Disorders, Vol. 14, P• 263. 
2Huber, Mary, "Re-education of Aphasics", Journal of 
Speec~ and Hearing Disorders, 1942, Vol. 7, p. 290. 
3Huber, Mary, "Linguistic Problems of Brain-injured 
Servicemen", Journal Qf. Speech and Hearing Disorders, 1946, 
Vol. 11, p .. 147. 
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CHAPTER III 
PROCEDURE 
"Joe's Day", an original story, was written and 
developed by the author for the purpose of retraining the 
adult alexic patient, who is able to express himself, but 
has suffered from an impairment in the evaluation of 
recognized written symbols. 
In the development of these materials certain 
factors were kept in mind by the author: 
1. In order for an adult alexic patient to benefit from 
a reading rehabilitation program, he must be sufficiently 
motivated by the reading material presented to him. 
Childish or infantile material will be of little value 
in expediting his retraining program. 
2. The vocabulary in each Lesson Plan should be limited. 
Repetition of vocabulary and reinforcement is extremely 
necessary as successful retraining in aphasia is dependent 
on repetition. As many adult aphasics lose the "little" 
words, such as "in, on, of", the author is of the opinion 
that it is advantageous to present these words in phrases, 
such as "on the table", "in the house". 
3. The vocabulary in each Lesson Plan should be pre-
sented to the patient for reinforcement regardless of 
'<:} whether the words have been presented in previous lessons. 
() 17 
0 
4. A picture depicting a scene from the story should be 
presented with each Lesson Plan. Visual aids will greatly 
increase the motivation of the patient. The drawings 
should be in black and white, sharp in outline and un-
cluttered as the aphasic patient is easily distracted by 
numerous details. 
5. The sentence structure should be simple, increasing 
slowly in complexity as the materials are developed. 
"Joe's Day" is divided into Seventeen Lesson Plans, 
/ 
each of which comprises a complete unit of thought. The 
format used by the author in her ~ilot study was as follows: 
1. Pen and ink drawing depicting most important 
concept in unit. Drawing made and presented on 8" x lOk" 
drawing paper. 
2. Flash cards of vocabulary words used in unit. 
Flash cards were made of oak tag with printing in heavy 
black lines about 3/8" in height. 
3. Sentence flash cards of key sentences used 
in unit. Sentence flash cards were made of oak tag with 
printing in heavy black lines about 3/8" in height. 
4. Sentences printed on one page of 9" x 12" 
manilla folder in heavy black lines about 3/8" in height. 
These were the same sentences that appeared on the flash 
cards. Space betw·een sentences was about 1". 
0 
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5. Unit presented in paragraph form on right hand 
page of 911 x 12" manilla folder. Spacing was observed 
between sentences in order to avoid confusion on the part 
of the aphasic patient. The space observed between 
paragraphs was about two inches. 
The author conducted a pilot study on the reading 
materials presented in her thesis at the Veterans Administration 
Hospital, Huntington Avenue, Boston, Massachusetts, during the 
weeks of February 25th, 1963 and April 15th, 1963. The 
purpose of the pilot study was to determine the adaptability 
of the reading materials to a program in reading rehabilita-
tion with adult male aphasics. The reading materials were 
considered as to motivation, sentence structure and vocabulary 
presented. 
The first five units of "Joe's Day" were the basis 
for the pilot study. During the week of February 25th the 
reading materials were presented daily to four patients. 
Each patient was seen at two one-half hour sessions, one in 
the morning and one in the afternoon. In like manner, four 
patients were presented with the reading materials during the 
week of April 15th, 1963. Three of the patients chosen for 
the pilot study during the week of February 25th were also 
used during the week of April 15th. There were two reasons 
-for this choice of patients. First, these three male adults 
0 
0 
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were severely dyslexic and secondly, the adaptability of the 
reading materials could be better determined by the progress 
of the patient over a longer period of time. 
As a result of the pilot study, the author came to 
the following general conclusions: 
1. The patients were motivated by the reading 
materials as presented. Continual effort was made by each 
patient at all therapy sessions to follow the instructions of 
the therapist, and at no time did the patients show evidence 
of boredom with the reading materials as presented. 
2. The sentence structure, slowly increasing in 
difficulty with eac~ unit presented, appeared adequate in 
construction and degree of difficulty. It was noted by the 
author that no undue frustration was experienced by the 
patients as a result of sentence construction and progression 
in difficulty. 
3. Recall and retention of the limited vocabulary 
presented in each unit varied with each patient according 
to the degree of dyslexia. 
The author at the conclusion of the pilot study was 
of the opinion that progress in the rehabilitation of dyslexim 
patients moves very slowly and that in many cases a reading 
retraining prog~am will be of little benefit to the patient. 
1.rwo factors which prevent progress in a reading rehabilitation 
0 
/ 
QO 
program are the degree of brain impairment and the motivation 
of the patient in the re-education program. The therapist, 
when working with a patient, must be aware at all times 
that motivation of the patient and constant encouragement 
are necessary in order for the patient to progress without 
undue anxiety or frustration. 
A brief summary of the progress of four of the 
dyslexic patients in the reading rehabilitation program is 
presented by the author. The pilot study was undertaken for 
the purpose of determining motivation of patients, adequacy 
of vocabulary and desirability of sentence structure prior 
to final revision of the stories. 
Patient i! 
Diagnosis - posterior lesion with an involvement 
of Wernicke's area - severe pure word blindness. At time of 
initia~ examination patient could read an occasional word 
aloud, but misread many words aloud and did not understand 
any written language of longer than a word. Diagnosed as an 
isolated case of pure alexia and agraphia. 
Patient had difficulty with the recall of words 
when first presented in Units 1, 2 and 3, but as reinforcement 
of vocabulary continued, he was able to correctly recall 
each word in a group of twelve words. He progressed slowly 
from silently reading isolated words to sentences to 
,~ paragraphs and at the end of the two week period was able 
0 
0 
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. to read the first five units of ''Joe t s Day", silently and 
orally, ~dth good comprehension and excellent recalls 
Patient 111:. 
Diagnosis - mixed aphasia with a right visual 
field defect. 
After first week patient was able to recognize only 
three words, "Susan", "Joe" and "breakfast". Sentences 
were recalled only by recognition of the key word at the 
beginning of the sentence. Originally, in Unit 1 there 
appeared two sentences beginning with the word "Joerr, i.e., 
ffJoe put on his coat" and "Joe straightened his tie". 
When the therapist asked the patient to point to the 
sentence, "Joe put on his coat", the patient would look 
for tlie word, "Joe 11 , which he could recall and would point 
indiscriminately to either of the two sentences. At the 
end of the two week period the patient could recall the 
words in Unit 1, but beyond that point did not progress. 
He could recall the sentences in Unit 1 with the exception 
of the sentence, "It is almost eight o'clock." 
The author concluded that the right visual field 
defect might in a large degree impair the patient's progress 
as he was eager to read and appeared motivated by the reading 
materials as they were presented to him. 
0 
0 
Patient fb. 
Diagnosis - nominal aphasia - only spoken word at 
time of examination - no. Diagnosed as global aphasia. 
Patient had no difficulty identifying words or 
sentences, but experienced confusion with paragraph unit 
which he said he was unable to read silently. It was apparent 
to the author that he used key words in sentence recognition. 
For example, he would point indiscriminately to the sentences, 
"Joe put on his coat", and "Joe straightened his tie", 
always choosing the one which he perceived first on the table 
in front of him. The patient became very confused·if more 
than four sentences were presented to him simultaneously. 
His progress during the two week period was very slow 
(Words and Sentences of Unit 1 and Unit 2). 
The author concluded that the anxiety that was being 
experienced by the patient because of family affairs was to 
a large degree responsible for the patient's lack of 
motivation and his general attitude of indifference, coupled 
with hostility, toward the reading rehabilitation program. 
Patient fi.l:r.. 
Diagnosis - aphasia - paraphrasing, articulation 
slurred, reading aloud - fair. 
This patient was seen only during the week of April 15th. 
At first he experienced difficulty with the recall of all 
a 
isolated words. He progressed steadily from words to 
sentences to paragraphs and completed the first five units 
of "Joe's Day". In sentence reading he appeared to be 
using key words much of the time. All "little words" were 
lost in paragraph reading. The patient at each session 
was highly motivated by the reading materials presented to 
him as was evidenced by his continued comments of interest 
in the story and an attitude that was at all times attentive 
and eager. 
a 
CHAPTER IV 
READING MATERIALS FOR THE ADULT APHASIC 
LESSON PLAN ONE 
Procedure: 
1. Therapist presents picture of Joe hurrying 
downstairs. 
Therapist: Tell me what you see in this picture. 
(~erapist helps patient whenever necessary to avoid 
frustration on part of patient). 
-24 
2. Therapist presents word flasheards!.s~~rting 
with two and then incre~sing the number to four, six, eight 
and continuing to increase the choice of the correct one 
unless the increase in number confuses the patient. If the 
patient becomes confused or frustrated, the therapist should 
drop back to the number with which the patient experienced 
little difficulty. 
Flash Cards in Lesson Plan One 
SUSAN 
DOWNSTAIRS 
TIE 
CALLED 
ALMOST 
BREAKFAST 
JOE 
READY 
PUT 
EIGHT 
HUSBAND 
HURRY 
STRAIGHTENED 
COAT 
O'CLOCK 
Therapist: Show me which card says "Joe". Help patient 
whenever necessary. Continue with this procedure using 
repetition and reinforcement at all times. Do not allow the 
patient to become frustrated or discouraged, if possible. 
a 
3. Therapist presents sentence flashcards in the 
same manner in which the word flashcards were presented. 
Therapist: Show me which sentence says: "It is almost 
eight o'clock." Help patient whenever necessary. Continue 
with this procedure, using repetition and reinforcement at 
all times. 
Sentence Flash Cards in Lesson Plan One 
BREAKFAST IS READY. 
SUSAN CLARK CALLED TO HER HUSBA.l'JD. 
IT IS ALMOST EIGHT O'CLOCK. 
YOU MUST HURRY. 
JOE STRAIGHTENED HIS TIE. 
HE PUT ON HIS COAT. 
THEN HE HURRIED DOWNSTAIRS. 
. 
4. Therapist presents sentences on 9u x 12" page 
of manilla folder. 
TheraEist: Show me which sentence says: "You must hurry." 
Show me which sentence says: "Joe straightened his tiee-11 
Help patient whenever necessary. Continue with this 
procedure, using repetition and reinforcement at all times. 
5. Therapist presents unit in paragraph form 
printed on right hand page of 9" x 12" manilla folder. 
Therapist: On this page you will find the words and 
sentences about which we have been talking. Will you 
please read it to yourself and tell me when you are finished. 
0 
. Q 
, "IJ3REAKF AST IS READY, JOE," CALLED SUSAN CLARK 
TO HER HUSBAND.. "YOU HAD BETTER HURRY. 
IT IS ALMOST EIGHT O'CLOCK. YOU WILL BE 
LATE FOR WORK." 
JOE STRAIGHTENED HIS TIE AND PUT ON HIS COAT. 
THEN HE HURRIED DOWNSTAIRS. 
lVhen the patient has finished reading, therapist 
should ask him simple questions in order to test comprehension. 
Therapist: What was Joe's wife's name? What time was it? 
Continue with this procedure, helping the patient if 
necessary with the recall of ~ords • 
• 
0 
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LESSON PLAN TW'O 
Procedure: Follow the procedure~ outlined in Lesson Plan One. 
1. Therapist presents picture o£ Joe walking into 
the kitchen. 
2. Word Flash Cards 
WIFE 
CERTAINLY 
GOOD MORNING 
COOKING 
SMELL 
COFFEE 
JOE 
MORNING 
3. Sentence Flash Cards 
JOE WALKED INTO THE KITCHEN. 
SUSAN 
BA80N 
KITCHEN 
WALKED 
"GOOD MORNING, SUSAN," SAID JOE. 
"GOOD MORNING, JOE,n SAID HIS WIFE. 
HE COULD S~mLL THE COFFEE. 
HE COULD SMELL THE BACON. 
BREAKFAST CERTAINLY SMELLS GOOD. 
4. Sentences .Q!! Page o£ Folder 
JOE WALKED INTO THE KITCHEN.., 
HE COULD SMELL THE BACON. 
HE COULD SMELL THE COFFEE. 
"G001J MORNING~ JOE~ tr SAID HIS WIFE. 
"GOOD MORNING, SUSAN," SAID JOE. 
BREAKFAST CERTAINLY SMELLS GOOD. 
5. Unit l:!l Paragraph Form 
JOE WALKED INTO THE KITCHEN. HE COULD 
SMELL THE BACON COOKING IN THE PAN ON THE STOVE. 
rffi COULD ALSO SMELL THE GOOD, HOT COFFEE. 
"GOOD MORNING)· JOE," SAID HIS WIFE. 
"GOOD MORNING, SUSAN," SAID JOE. 
"BREAKFAST CERTAINLY SMELLS GOOD THIS MORNING." 
• 
LESSON PLAN THREE 
Procedure: Follow ~ .EfOCedure .s§. outlined in Lesson Plan One. 
1. Therapist presents picture of Joe· sitting at the 
breakfast table with his daughter, Betty. 
2. Word Flash Cards 
QUICKLY 
POURED 
LATE 
TOAST 
BETTY 
SAT 
TOOK 
COFFEE 
DAUGHTER 
TABLE 
SUSAN 
BACON 
DOWN 
PAN 
3-. Sentence Flash Cards 
JOE SAT DOWN AT THE TABLE. 
EGGS 
BUTTERED 
JOE 
STOVE 
WORK 
BREAKFAST 
ATE 
SUSAN TOOK THE BACON FROM THE PAN. 
SHE POURED ~HE COFFEE. 
JOE ATE QUICKLY. 
HE DID NOT WANT TO BE LATE. 
4. Sentences .Q!! Page ,2.!: Folder 
JOE SAT DOWN AT THE TABLE WITH HIS DAUGHTER, BETTY. 
SUSAN TOOK THE BACON FROM THE PAN. 
SHE POURED THE COFFEE. 
JOE ATE QUICKLY. 
HE DID NOT WANT TO BE LATE. 
5. Unit in Paragraph Form 
JOE SAT DOWN AT THE BREAKFAST TABLE WITH 
HIS DAUGHTER, BETTY. SUSAN TOOK THE BACON lU~D 
EGGS FROM THE PAN ON THE STOVE. SHE POURED THE 
COFFEE AND BUTTERED THE TOAST. 
JOE ATE QUICKLY. HE DID NOT WANT TO BE 
LATE FOR WORK. 
ll 
0 
32 
• 
LESSON PLAN FOUR 
Procedure: Follow the procedure ~ outlined in Lesson Plan One. 
1. Therapist presents picture of Joe walking into 
his garage. 
2. Word Flash Cards 
BREAKFAST 
GARAGE 
HURRIED 
GOOD-BYE 
PUT 
KEPT 
BLUE 
JOE 
BETTY 
FINISHED 
FOLDED 
COAT 
SHINY 
THEN 
3. Sentence Flash Cards 
JOE FINISHED HIS BREAKFAST. 
HE LOOKED AT HIS WATCH. 
HE FOLDED HIS NEWSPAPER. 
NEWSPAPER 
LOOKED 
SUSAN 
WATCH 
HAT 
CAR 
THEN HE SAID GOOD-BYE TO SUSAN. 
JOE HURRIED TO THE GARAGE. 
4. Sentences .2!1 Page of Folder 
JOE FINISHED HIS BREAKFAST. 
HE LOOKED AT HIS WATCH. 
HE FOLDED HIS NEWSPAPER. 
THEN HE SAID GOOD-BYE TO SUSAN AND BETTY. 
JOE HURRIED TO THE GARAGE. 
5. Unit in. Paragraph Form 
JOE FINISHED HIS BREAKFAST. HE LOOKED 
AT HIS WATCH. HE FOLDED HIS NEWSPAPER. HE PUT 
ON HIS COAT AND HAT. THEN HE SAID GOOD-BYE TO 
SUSAN AND BE TTY. 
JOE HURRIED TO THE GARAGE WHERE HE KEPT 
HIS SHINY, BLUE CAR. 

·~ 
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LESSON PLAN FIVE 
Procedure: Follow the procedure~ outlined in Lesson Plan One. 
1. 1herapist presents picture o£ Joe driving to 
work in his car. 
2. Word Flash Gards 
WALKED 
DROVE 
BACKED 
FACTORIES 
HOUSES 
DOWN 
PARKED 
OFFICE 
STREET 
ALONG 
BUILDINGS 
GARAGE 
MANY 
WHERE 
3. Sentence Flash Cards 
PASSED 
JOE 
PARKING LOT 
STORES 
CAR 
TOW"N 
JOE BACKED THE CAR OUT OF THE GARAGE • 
HE DROVE DOWN THE STREET. 
HE PASSED HOUSES, STORES AND FACTORIES. 
JOE DROVE INTO THE PARKING LOT. 
HE WALKED INTO THE OFFICE BUILDING. 
4. Sentences .Q!1 Page of' Folder 
JOE BACKED THE CAR OUT OF THE GARAGE. 
HE DROVE DOWN THE STREET. 
AS HE DROVE ALONG, HE PASSED HOUSES, STORES 
AND FACTORIES. 
JOE DROVE INTO THE PARKING LOT. 
HE WALKED INTO THE OFFICE BUILDING. 
5. Unit in Paragraph Form 
JOE BACKED THE CAR OUT OF THE GARAGE AND 
DROVE DOWN THE STREET~ HE PASSED MANY BUILDINGS 
AS HE DROVE TO TOWN. AS HE DROVE ALONG, HE 
PASSED HOUSES, STORES AND FACTORIES. 
JOE DROVE INTO THE PARICCNG LOT AND 
PARKED HIS CAR. HE WALKED INTO THE OFFICE 
BUILDING WHERE HE HAD HIS OFFICE • 

0 
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,LESSON PLAN SDC 
Procedure: Follow the procedute ~ outlined in Lesson Plan One. 
1. Therapist presents picture of Joe entering his 
office building. 
2. Word Flash Cards 
WORKERS 
DESK 
WALKED 
RODE 
FRIENDS 
GOOD MORNING 
FELLOW QUICKLY 
FLOOR 
CALLED 
HURRIED 
HE CALLED 
WHERE 
3. Sentence Flash Cards 
AS HE HURRIED ALONG 
TO HIS DESK 
FIFTH 
JOE 
HIS OFFICE 
IN THE ELEVATOR 
TO HIS FRIENDS 
ttGOOD MORNING, n HE CALLED TO HIS FRIENDS. 
"GOOD MORNING, JOE," CALLED HIS FRIENDS. 
JOE RODE UP IN THE ELEVATOR. 
HE WALKED QUICKLY TO HIS DESK. 
1¥,.. Sentences .Q!! Page of Folder 
"GOOD MORNING," HE CALLED TO HIS FRIENDS. 
"GOOD MORNING,. JOE," CALLED HIS FRIENDS. 
JOE RODE UP IN THE ELEVATOR. 
HE WALKED QUICKLY TO HIS DESK. 
5. Jl.!!ll in Paragraph Form 
"GOOD MORNING,." HE CALLED TO HIS FRIENDS 
AS HE HURRIED ALONG. 
"GOOD MORNING, JOE," CALLED HIS FRIENDS. 
JOE RODE UP IN THE ELEVATOR TO THE FIFTH 
FLOOR WHERE HE HAD HIS OFFICE. HE WALKED QUICKLY TO HIS DESK. 
"GOOD MORNING," SAID JOE TO HIS FELLOW 
WORKERS AS HE HURRIED ALONG. 
-
'LESSON PLAN SEVEN 
Procedure: Follow the procedure~ outlined in Lesson~~· 
1. Therapist presents picture of Joe sitting at 
his desk. 
2. Word Flash Cards 
RANG 
MORNING 
CALLING 
DOWN 
SAT DOWN 
WAS 
MR. SMITH 
TELEPHONE 
WORK 
BOSS 
MAIL 
HIS BOSS 
SAT 
HIS WORK 
.3 • Sentence Flash Cards 
JOE SAT DOWN AT HIS DESK. 
HE OPENED THE MORNING MAIL. 
HE BEGAN HIS WORK. 
SUDDENLY~ THE TELEPHONE RANG. 
!TWAS HIS BOSS, MR. SMITH. 
4. Sentences .Q!! Page of Folder 
JOE SAT DO\VN AT HIS DESK. 
HE OPENED THE MORNING MAIL .. 
HE BEGAN HIS WORK. 
SUDDENLY, THE TELEPHONE RANG. 
SUDDENLY 
OPENED 
BEGAN 
AT HIS DESK 
JOE 
REACHED 
HELLO 
IT WAS HIS BOSS, MR •. SMITH~ WHO WAS CALLING HIM. 
5. ~ in Paragrap~ EQ.rm 
JOE SAT DOWN AT HIS DESK. HE OPENED THE 
MORNING MAIL. HE BEGAN HIS WORK. 
SUDDENLY, THE TELEPHONE ON HIS DESK RANG. 
JOE REAC.HED FOR THE TELEPHONE AND SAID )I "HELLO .. u 
IT WAS HIS BOSS, MR. SMITH,. \IJHO WAS CALLING HIM. 
}9 
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EESSON PLAN EIGHT 
Procedure: Follow the £rocedure ~ outlined in Lesson Plan ~. 
1. 
2. 
3. 
Therapist presents picture 
on the telephone. 
of Joe talking 
Word Flash Cards 
HURRIED OFFICE ANSWERED 
MR •. SMITH RIGHT SOME 
GOOD PLEASE COME 
HAVE NEWS INTO MY OFFICE 
JOE ASKED SOME GOOD NEWS 
Sentence Flash Cards 
WILL YOU PLEASE COME INTO MY OFFICE?. 
I HAVE SOME GOOD NEWS FOR YOU. 
"I WILL BE RIGHT IN," ANSWERED JOE. 
JOE HURRIED INTO MR. SMITH'S OFFICE. 
4. Sentences .QU Page Q! Folder 
"UOE, ~f.[LL YOU PLEASE COME INTO MY OFFICE?" 
ASKED MR. SMITH, 
I HAVE SOME GOOD NEWS FOR YOU. 
"I WILL BE RIGHT IN, MR. SMITH1i" ANSWERED JOE. 
JOE HURRIED INTO MR. SMITH'S OFFICE. 
5- Unit in Paragraph Form 
MR .. SMITH ASKED, "JOE, WILL YOU PLEASE COME 
INTO MY OFFICE? I HAVE SOME GOQD NEWS FOR YOU, Tri 
"I WILL BE RIGHT IN, MR. SMITH, tr ANSWERED 
JOE. 
JOE HURRIED INTO MR. SMITH'S OFFICE. 
tL "] 
• 
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LESSON PLAN NINE 
Procedure: Follow the procedure A§ outlined in Lesson Plan One. 
1~ 
2. 
3. 
Therapist presents picture of Mr. Smith 
shaking hands with Joe. 
~ Flash Cards 
BERMUDA DAY SEVEN DAY 
SEVEN CRUISE TO BERMUDA 
PRIZE CONTEST COULD NOT 
WON JOE THE OFFICE CONTEST . 
OFFICE HIS HAND CONGRATULATIONS 
HELD MR. SMITH THE GOOD NEWS 
IMAGINE SMILING JUST 
SLOGAN SOAP PRODUCT 
Sentence Flash Cards 
HE COULD NOT D!AGINE WHAT THE GOOD NEWS COULD BE. 
MR. SMITH WAS SMILING. 
"CONGRATULATIONS, JOE," SAID MR. SMITH. 
YOU HAWE JUST WON THE OFFICE CONTEST. 
THE PRIZE IS A SEVEN DAY CRUISE TO BEru4UDA. 
4. Sentences ga Page of Folder 
HE COULD NOT IMAGINE WHAT THE GOOD NIDvS COULD BE. 
MR. SMITH WAS SMILING AS HE HELD OUT HIS HA~ID. 
"CONGRATULATIONS, JOE, 1' SAID MR. SMITH. 
YOU HAVE JUST WONi THE OFFICE CONTEST. 
THE PRIZE IS A SEVEN DAY CRUISE TO BERMUDA. 
5. Unit in Paragraph !Q.rm 
HE COULD NOT IMAGINE WHAT THE GOOD NEWS 
COULD BE. 
MR. SMITH WAS SMILING AS HE HELD OUT HIS HAND 
TO JOE. "CONGRATULATIONS, JOE, tt SAID MR .. SMITH. 
ffYOU HAVE JUST WON THE OFFICE CONTEST FOR THE BEST 
SLOGAN FOR OUR SOAP PRODUCT. THE PRIZE IS A SEVEN 
DAY CRUISE TO lBlERMUDA FOR YOU AND YOUR WIFE. n 
• 
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LESSON PLAN TEN , 
Procedure: FolloV"r the procedure .a§. outlined .1!! Lesson ~ One •. 
1., Therapist presents picture of cruise ship with 
island in background. 
2. ~ Flash Cards 
MORE 
mRUISE 
JOE 
EARNED 
HAVE BEEN 
SUSAN 
MR. SMITH 
THANK YOU 
EXPECTED 
NEVER 
EXCELLENT 
SLOGAN 
TO GO 
SUSAN AND I 
SAID 
WAS. 
3'•· Sentence Flash Cards 
TO BERMUDA 
HAPPY 
IS 
YOUR SLOGAN 
THE Cl.:RUISE 
ON A CRUISE 
HAVE 
SHOUTED 
JOE WAS SO HAPPY HE COULD HAVE SHOUTED. 
"THANK YOU, MR •. SMITHl" HE SAID. 
SUSAN AND I HAVE NEVER BEEN ON A CRUISE. 
WE NEVER EXPECTED TO GO TO BERMUDA. 
YOU HAVE MORE THAN EARNED THE CRUISE. 
YOUR SLOGAN IS EXCELLENT. 
4. Sentences .Q!! Page of Folder 
JOE WAS SO HAPPY HE COULD HAW SHOUTED. 
"THANK YOU J MR. SMITH~" HE SAIU:. 
SUSAN AND I HAWE NEVER BEEN ON A CRUISE. 
WE NEVER EXPECTED TO GO TO BERMUDA. 
YOU HAVE MORE THAN EARNED THE CRUISE. 
YOUR SLOGAN IS EXCELLENT. 
5. Unit 1:!1 Paragraph E.2.!:m 
JOE WAS SO HAPPY HE COULD HAVE SHOUTED. 
"THANK YOU, MR. SMITH," HE SAID. "SUSAN AND I 
HAVE NEVER BEEN ON A CRUISE. WE NEVER 
EXPECTED TO GO TO BERMUDA FOR YEARS AND YEARS. 
THANK YOU VERY MUCH, MR.. SMITH .. " 
LESSON PLAN TEN 
(Continued) 
MR. SMITH SMILED AND SAID,; "YOU HAVE MORE 
THAN EARNED THE CRUISE, JOE. YOUR SLOGAN IS 
EXCELLENT .Al1D I AM SURE IT WILL SELL A GREAT 
DEAL OF SOAP FOR US." 
45 
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LESSON PLAN ELEVEN 
Procedure: Follow~ procedure~ outlined in Lesson Plan Onee 
1. Therapist presents picture of Mr. Smith 
talking with Joe. 
2. Word Flash Cards 
BOTH 
GOOD 
ALL 
READY 
MADE 
CERTAINLY 
TELEPHONE 
WISH 
MR. SMITH 
VACATION 
. 
NEWS. 
TO 
CAN 
SUSAN 
JOE 
TELL 
YES. 
NOW 
HAPPY 
3.. Sentence Flash Cards 
ALL ARRANGEMENTS 
IN TWO WEEKS 
LEAVE 
SAID 
FOR YOU 
AM GOING 
WILL BE MADE 
THE GOOD NEWS 
TO TELEPHONE 
A HAPPY VACATION 
CAN YOU LEAVE IN TWO WEEKS? 
ALL ARRANGEMENTS WILL BE Mli:DE. 
SUSAN AND I CAN BE READY. 
I AM GOING TO TELEPHONE SUSAN. 
I WISH YOU BOTH A VERY HAPPY VACATION. 
4. Sentences .Q!! Page of Folder 
CAN YOU AND SUSAN BE READY TO LEAVE IN TVlO WEEKS? 
ALL ARRANGEMENTS WILL BE MADE FOR YOU. 
SUSAN AND I CAN BE READY. 
I AM GOING TO TELEPHONE SUSAN NOW. 
I WISH YOU BOTH A VERY HAPPY VACATION. 
5 •. Unit in Paragraph Form 
"CAN YOU AND SUSAN BE READY TO LEAVE IN 
TWO WEEKS?" ASKED MR. SMITH.. "ALL ARRANGEMENTS 
WILL BE MADE FOR YOU •. " 
0 
LESSON PLAN ELEVEN 
(Continued) 
"YEs,n· SAID JOE. "SUSAN AND I CAN 
CERTAINLY BE READY TO LEAVE IN TWO WEEKS. 
I AM GOING TO TELEPHONE SUSAN NOW AND TELL 
HER THE GOOD NEWS. n 
"TELL HER THAT I WISH YOU BOTH A VERY 
HAPPY VACATION," SAID :MR. SMITH. 
• 
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BESSON PLAN ~1ELVE 
Procedure: Follow~ procedure~ outlined in Lesson Plan~· 
1. Therapist presents picture of Susan talking 
on telephone. 
2. Word Flash Cards 
-
SIX O'CLOCK 
WAITING 
CERTAINLY 
ABIE 
SAID 
CELEBRATE 
TO HEAR 
SUSAN 
DESK 
HURRIED 
TO GO 
READY 
FOR BETTY 
TO GET 
DINNER 
MUST 
HAPPY 
TO-NIGHT 
BACK 
JOE 
3. Sentence Flash Cards 
· AT SIX O'CLOCK 
SHALL BE·ABLE 
BABY SITrER 
OUT FOR DINNER 
GOING 
THE GOOD NEWS 
WAS 
TELEPHONED 
WHO 
JOE HURRIED BACK TO HIS DESK. 
HE TELEPHONED TO SUSAN. 
WE MUST CEIEBRATE OUR GOOD NEWS. 
WILL YOU BE ABLE TO GET A BABY SITTER? 
I WILL BE READY AT SIX O'CLOCK. 
4. Sentences .QB. Page of Folder 
JOE HURRIED BACK TO HIS DESK. 
HE TELEPHONED TO SUSAN WHO WAS HAPPY TO 
HEAR THE GOOD NEWS. 
WE MUST CELEBRATE OUR GOOD NEWS. 
WILL YOU BE ABLE TO GET A BABY SITTER 
FOR BETTY? 
I WILL BE READY TO GO OUT FOR DINNER AT 
SIX 0' CLOG K. 
• 
LESSON PLAN TWELVE 
{:Continued) 
5. ~ in Paragraph l2rm 
51 
JOE HURRIED BACK TO HIS DESK. HE TELEPHONED 
TO SUSAN WHO WAS SO HAPPY TO HEAR THE GOOD NEWS. 
'~ MUST CELEBRATE OUR GOOD NEWS BY GOING 
OUT FOR. DINNER TO-NIGHT,." SAID JOE. "WILL YOU 
BE ABLE TO GET A BABY SITTER FOR BETTY2" 
nr CERTAINLY SHALL BE ABLE TO GET A BABY 
SITTER," SAID SUSAN. tri 1 LL BE READY AND 
WAITING TO GO OUT FOR DINNER AT SIX 0 1 CLOCK. n· 
• 
• 
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LESSON PLAN THIRTEEN 
Procedure: Follow the procedure s& outlined in Lesson Plan One. 
1. Therapist presents picture of Joe having 
lunch with two friends. 
2. Word Flash Cards 
MANY 
ORDERS 
STEADILY 
WORKED 
WENT 
BACK 
TURNED 
FRIENDS QUICKLY 
PASSED 
SPEAK 
FAMILIES 
CHECK 
LETTERS 
TO CHECK 
SOME 
LUNCH 
JOE 
UNTIL 
WHEN 
VERY 
HOUR 
SLOGAN 
TALKED 
OFFICE 
3. Sentence Flash Cards 
ON HIS DESK 
TO THE WORK 
WRITE 
TVJEL VE 0' CLOCK 
TO LUNCH· 
UNTIL TWELVE O'CLOCK 
FOR THE BEST SLOGAN 
TO WRITE 
PASSED BY 
CONTEST 
ABOUT THEIR WORK 
IN THE OFFICE 
OF HIS FRIENDS 
JOE TURNED BACK TO THE WORK ON HIS DESK. 
HE HAD MANY LETTERS TO WRITE. 
HE WORKE;D STEADILY UNTIL TWELVE 0' CLOCK. 
HE 'WENT OUT TO LUNCH. 
THEY TALKED ABOUT THEIR WORK. 
THE LUNCH HOUR PASSED QUICKLY. 
4. Sentences .2!1 Page of Folder 
JOE TURNED BACK TO THE WORK ON HIS DESK. 
HE HAD MANY LETTERS TO 't'IRITE. 
HE WORKED STEADILY UNTIL TWELVE 0' CLOCK. 
HE WENT OUT TO LUNCH WITH SOME OF HIS FRIENDS •. 
THEY TALKED ABOUT THEIR WORK AND THEIR FAMILIES. 
THE LUNCH HOUR PASSED BY VERY QUICKLY. 
• 
• 
LESSON PLAN THIRTEEN 
(Continued) 
5. Unit in Paragraph Form 
JOE TURNED BACK TO THE WORK ON HIS DESK. 
54 
' 
HE HAD MANY LETTERS TO WRITE AND ORDERS TO CHECK .. 
HE WORKED STEADILY UNTIL TWELVE O'CLOCK WHEN HE 
WENT OUT TO LUNCH WITH SOME OF HIS FRIENDS IN 
THE OFFICE. 
THEY TALKED ABOUT THEIR WORK, AND THEIR 
FAMILIES, BUT THEY DID NOT SPEAK OF THE OFFICE 
CONTEST FOR THE BEST SLOGAN. THE LUNCH HOUR 
PASSED BY VERY QUICKLY • 
---=~------~========~--~ 
LESSON PLAN FOURTEEN 
Procedure: Follow~ procedure ~ outlined in Lesson Plan~· 
1 •. fJ.b.erapist presents picture of several men and 
women in Mr. Smith's office. 
2. Word Flash Cards 
MEN 
WINNER 
SOAP 
HIS WIFE 
CONTEST 
PRIZE 
AFTERNOONi 
WISH 
JOE 
CRUISE 
,KNOW 
SLOGAN 
COME 
TO COME 
WOMEN 
IS 
PRODUCT 
AT THIS TIME 
PRIVATE 
AS YOU KNOW 
FOUR 
ASKED 
WIFE 
SMILED 
THE PRIZE 
ANNOUNCE 
OFFICE 
ALL THE MEN 
ALL 
3. Sentence Flash Cards 
THE WINNER 
BEST 
TO BERMUDA 
FOR OUR PRODUCT 
OF THE CONTEST 
FOR JOE AND HIS WIFE 
TO ANNOUNCE 
BERMUDA 
AT FOUR O'CLOCK 
FOR JOE 
SEVEN DAY CRUISE 
HIS PRIVATE OFFICE 
SMILED AT THEM 
MEN AND WOMEN 
FOR THE BEST SLOGAN 
MR •. SMITH ASKED ALL THE MEN AND WOMEN TO COME 
IN~ HIS PRIVATE OFFICE. 
I WISH TO .Al\lNOUNCE THAT JOE CLARK IS THE WINNER 
OF THE OFFICE CONTEST. 
HIS SLOGAN FOR OUR SOAP PRODUCT WAS THE BEST. 
THE PRIZE IS A SEVEN DAY CRUISE TO BERMUDA 
FOR JOE AND HIS WIFE. 
4. Sentences .QU Page of Folder 
MR. SMITH ASKED ALL THE :MEN AND WOMEN TO COME 
INTO HIS PRIVATE OFFICE. 
I WISH TO ANNOUNCE THAT JOE CLARK.O:I:S THE 
WINWER OF THE OFFICE CONTEST. 
HIS SLOGAN FOR OUR SOAP PRODUCT WAS THE BEST. 
THE PRIZE !S A SEVEN DAY CRUISE TO BERMUDA FOR 
JOE AND HIS WIFE. 
~SSON PLAN FOURTEEN (Continued) 
5. Unit in Paragraph Form 
AT FOUR 0' CLOCK THAT AFTERNOON MR. SMITH 
ASKED ALL THE ~lliN AND WOMEN IN JOEJS OFFICE TO 
COME INTO HIS PRIVATE OFFICE. .. 
HE SMILED AT THEM AND SAID~ "I WISH TO 
ANNOUNCE AT THIS TIME THAT JOE CLARK IS THE 
WINNER OF THE OFFICE CONTEST FOR THE BEST· 
SLOGAN FOR OUR SOAP PRODUCT. THE PRIZE, 
AS YOU KNOW, IS A SEVEN DAY CRUISE TO 
BERMUDA FOR JOE AND HIS WIFE.," 
·57 
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~LESSON PLAN FIFTEEN 
Procedure: Follow the procedure ~ outlined in Lesson. Plan One. 
1. Therapist presents picture of Joe's friends 
congratulating him for winning the contest. 
2. 
.3. 
Word Flash Cards 
HIS CAR CAR KEPT 
WHERE FORWARD· PARKING LOT 
WORKERS FELLOW TO THE PARKING LOT 
GOOD-NIGHT WOMEN HIS FELLOW WORKERS 
MH:N OFFICE IN THE OFFICE 
FRIENDS MANY HIS MANY FRIENDS 
JOE HANDS, CONGRATULATIONS 
SHOOK EVERYONE WITH JOE 
LIKED WON BY EVERYONE 
ALL THE :MEN CAME Alf FIVE O'CLOCK 
HAPPY PRIZE MEN AND WOMEN 
WELL LIKED 
Sentence Flash Cards 
EVERYONE SHOOK HANDS WITH JOE. 
"·CONGRATULATIONS~ JOE~ tt SAID HIS MANY FRIENDS. 
ALL THE MEN AND WOMEN WERE HAPPY THAT JOE HAD 
WON THE PRIZE. 
AT FIVE O'CLOCK JOE SAID GOOD-NIGHT TO HIS 
FELLOW WORKERS. 
HE WENT TO THE PARKING LOT WHERE HE KEPT HIS CAR. 
4. Sentences .2n Page of Folder 
EVERYONE SHOOK HANDS WITH JOE. 
"CONGRATULATIONS, JOE,." SAID HIS MANY FRIENDS. 
ALL THE MEN AND WOMEN WERE HAPPY THAT JOE HAD 
WON THE PRIZE •. 
AT FIVE O'CLOCK JOE SAID GOOD-NIGHT TO HIS 
FELLOW WORKERS. 
HE WENT TO THE PARKING LOT WHERE HE KEPT 
HIS CAR. 
0 
~ESSON PLAN FIFTEEN 
(Continued} 
5. Unit in Paragraph ~ 
EVERYONE CAME FORWARD AND SHOOK HANDS WITH 
JOE. 
"CONGRATULATIONS,. JOE~ u SAID HIS MANY 
FRIENDS IN THE OFFICE. 
ALL THE MEN AND WOMEN WERE HAPPY THAT JOE 
HAD WON THE PRIZE FOR HE WAS WELL LIKED BY 
EVERYONE. 
AT FIVE O'CLOCK JOE SAID GOOD-NIGHT TO HIS 
FELLOW WORKERS ·AND WENT DOWN TO THE PARIITNG LOT 
WHERE HE KEPT HIS C.AR. 
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LESSON PLAN SIXTEEN 
Procedure: Follow~ procedure~ outlined in Lesson~ Qn&. 
1. Therapist presents picture o£ Joe sitting 
in chair talking with Susan and Betty. 
2. 
J. 
Word Flash Cards 
HAPPY VERY HAPPY SUSAN AND BETTY 
VERY HIS HOUSE TOWARD HOME 
BETTY HOUSE THE PARKING LOT 
REACHED HOME PARKING LOT 
WHEN STARTED AS HE DROVE 
DROVE WHISTLED TO THE DOOR 
DOOR RAN AT THE OFFICE 
BERMUDA TELL ABOUT THE TRIP 
TRIP SUSAN TO WELCOME HIM 
WELCOME FAVORITE TO BERMUDA 
SAT MO:MMY HAPPENED 
GOING CHAIR IN HIS CHAIR 
DAY DOWN THAT DAY 
TOLD OFFICE EVERYTHING 
JOE ASKED THEN 
Sentence Flash Cards 
HE WHISTLED AS HE DROVE OUT OF THE PARKING LOT. 
SUSAN AND BETTY RAN TO THE DOOR TO WELCONIE HIM .. 
TELL US ABOUT THE TRIP TO BERMUDA. 
WHEN ARE YOU AND MOMMY GOING? 
JOE SAT DOWN IN HIS FAVORITE ·CHAIR. 
THEY WERE ALL VERY HAPPY. 
4. Sentences .Q!! Page .2! Folder 
HE WHISTLED AS HE DROVE OUT OF THE PARKING LOT. 
WHEN HE REACHED HIS HOUSE, SUSAN AND BETTY RAN 
TO THE DOOR TO WELCOME HIM. 
TELL US ABOUT THE TRIP TO BERMUDA. 
"WHEN ARE YOU AND MOMMY GOING?" ASKED BETTY. 
JOE SAT DOWN IN HIS FAVORITE CHAIR. 
THEY WERE ALL VERY HAPPY. 
laESSON PLAN SIXTEEN 
(Continued) 
~ 
5. ~ in Paragraph ~ 
HE WHISTLED AS HE DROVE OUT OF THE PARKING 
LOT AND STARTED TOWARD HOME. 
WHEN HE REACHED HIS HOUSE, SUSAN AND BETTY 
RAN TO THE DOOR TO WELCOME HIM HOME. "TELL US 
ABOUT THE TRIP TO BERMUDA. WHEN ARE YOU AND 
MO~IY GOING?" ASKED BETTY. 
JOE SAT DOWN IN HIS FAVORITE CHAIR •. 
THEN HE TOLD SUSAN AND BETTY EVERYTHING THAT HAD 
HAPPENED THAT DAY AT THE OFFICE. THEY WERE ALL 
VERY HAPPY. 

0 ', ,. 
6.5 
BESSON PLAN SEVENTEEN 
Procedure: Follow~ procedure~ outlined ig Lesson Plan One. 
1. 
2. 
.3'. 
Therapist presents picture of Joe and Susan 
driving.in car. 
~ Flash Cards 
WHISTLE TO WHISTLE VERY HAPPY 
BEGAN DAY OF YOU 
AFTER DINNER EXCELLENT ViERY PROUD 
LAKE STEAK DINNER AT SU 0' CLOCK 
PROUD ViERY WONDERFUL 
SLOWLY STEAK RESTAURANT 
HOME DINNER FA~RITE 
ROAD BOTH WHERE 
CAR JOE BETTY 
DROVE CARE SUSAN 
TAKE BABY SITTER TO TAKE CARE 
ARRIVED, INT<ID THE CAR 
Sentence Flash Cards 
AT SIT 0·' CLOCK THE BABY SITTER ARRIVED. 
JOE AND SUSAN GOT INTO THE CAR~ 
THEY DROVE TO THEIR FAVORITE RESTAURANT. 
THEY DROVE HOME BY WAY OF THE LAKE ROAD. 
"IT HAS BEEN A WONDERFUL DAY,) n SAID SUSAN. 
"I AM HAPPY," SAID JOE, AND HE BEGAN TO WHISTLE. 
4. Sentences .QU Page .Qf Folder 
AT SIX O'CLOCK THE BABY SITTER ARRIVED TO 
TAKE CARE OF BETTY. 
JOE AND SUSAN GOT INTO THE CAR AND DROVE TO 
THEIR FAVORITE RESTAURANT. 
THEY DROVE HO:ME BY WAY OF THE LAKE ROAD. 
"IT HAS BEEN A WONDERFUL DAY," SAID SUSAN. 
"I AM HAPPY ):n SAID JOE,, AND HE BEGAN TO WHISTLE. 
/ 
LESSON PLAN SEVENTEEN 
•· (Continued) 
~ 
Unit in Paragraph ~ 
AT SIX O'CLOCK THE BABY SITTER ARRIVED TO 
TAKE CARE OF BETTY. JOE AND SUSAN GOT INTO 
THE CAR AND DROVE TO THEIR FAVORITE RESTAURANT 
WHERE THEY BOTH HAD AN EXCELLENT STEAK DINNER. 
AFTER DINNER, THEY DROVE SLOWLY HOME BY 
WAY OF THE LAKE ROAD. "IT HAS BEEN A 
WONDERFUL DAY,_" SAID SUSAN. , "I AM VERY 
HAPPY AND VERY PROUD OF YOU, JOE.tr 
"I .AM HAPPY'· TOO, " SAID JOE,. AND HE 
BEGAN ~ WHISTLE. 
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CHAPTER V 
SUMYIARY 
Summati: A review of the literature in the ~rea of linguistic 
impairments of aphasic adults rev.ealed that dyslexia or alexia 
are terms used to denote reading difficulties resulting from 
brain lesions •. 
The literature also indicated that reading materials 
designed primarily with the adult aphasi~ in mind are very 
few. The suggestion is made time and again in the liter-
ature that all reading materials must be created by the 
therapist. 
The author has developed the reading materials in 
this study with the anticipation that not only will the 
adult dyslexic patient benefit from reading materials 
designed to meet his needs in a retraining program, but 
the speech therapist will benefit in a saving of her time 
in looking for or creating suitable reading materials. The 
seventeen units of "Joe's Day" may serve as a guide to the 
' 
therapist for the development o! further reading materials. 
The author has presented in this paper an original 
story, "Joe's Day", divided into seventeen teaching units or 
•' 
lesson plans. Each unit is comprised of five steps to be 
used in the retraining progrrun, i.e., Picture, Word Flash cards, 
Sentence Flash rrards, Sentences on Page of Folder, and Unit 
in Paragraph Form. 
69 , 
The objectives of this study were: 
1. Motivation of.the patient in the retraining 
program. 
2. A basic vocabulary of between 250 and 300 
words. 
3. A sentence structure that would increase in 
difficulty, but would not prove frustrating 
to the patient. 
Suggestions ~ further research: In the field of dyslexia, 
as in every other area of aphasia, there is a tremendous 
need for research and for the creation and refinement of 
reading materials. The author would suggest that,in order 
to evaluate the reading materials presented in this the$is, 
an experimental study is indicated. The basis for such an 
experimental study would be the seventeen lesson plans 
as presented in ffJoe's Day". The subjects for such a 
study should be carefully selected from the adult dyslexic 
population and the study should be undertaken in an environ-
ment where the variables can be held fairly constant. 
Other materials that should be developed to be used 
in a reading retraining program with adult dyslexic patients 
would include picture stories with descriptive accompanying 
sentences; short, meaningful paragraphs containing material 
of interest to the patient; and adult stories based on the 
format developed in "Joe's Dayn. All reading materials to be 
used in a retraining program with the adult aphasic should 
be high in motivation and limited in vocabulary. 
0 
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